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INTRODUCTION
LANGUAGE VARIATION
Overview
This unit is about language variation in the English language. In this unit, we introduce
the differences between language and dialect, as well as differences between a standard and
dialect variety of a language. We explore different types of dictionaries and the elements that are
part of these different dictionary entries. Regional and ethnic dialects are discussed, including
heritage languages. Finally, we examine how language and identity interact.
This unit is intended to be used by high school and college teachers even if they have
little to no training in training in linguistics and language variation. We have included
background information and additional resources that teachers can use to prepare for teaching the
unit and daily lessons, thereby becoming language experts. Moreover, due to the subject of this
curriculum—language—students will all have experience with and knowledge about their own
language and can therefore engage in discussion immediately, feeling empowered as experts on
their own language. However, because students may have preconceived notions about language,
much of this curriculum is designed to question students’ preconceived attitudes about language.
We also diligently created these materials with the Common Core in mind, ensuring that
the lessons and supplementary reading materials aligned with the standards. We wanted to create
something that teachers could use as a resource particularly for the ‘language’ standards of the
Common Core. These standards explicitly ask students to have an awareness of language that
often is only implicitly taught. This curriculum is specifically designed to meet these needs of
educators. Moreover, we included supplementary readings that are grade-level aligned and can
be used as non-fiction texts that are an important part of Common Core standards. Additionally,
we have created extension homework assignments, and a longer fieldwork project that can be
implemented if teachers want to dedicate more time to this topic.
The curriculum can be used as a week-long self-contained unit, as well as can be broken
up into daily topics or individual activities. We intend for this unit to be 225 minutes of
instructional time or 45 minutes per day. We have approximated lengths of time for each activity
within each day, although the actual implementation of the unit may vary depending upon how
long students want to discuss certain topics, etc. This allows instructors to adjust the times based
on student understanding and time constraints of the class, rather than strictly adhering to the
suggested activity times.
We have also included supplemental readings in a companion file. We intended these
readings to be used as homework assignments for students to gain a deeper knowledge of the
material outside of class. Alternatively, smaller sections of the readings could be adapted for inclass use. Many of these readings are about language in Wisconsin. Since DARE was created and
continues to be housed at the University of Wisconsin-Madison, we thought it appropriate to
continue the tradition of focusing on language in Wisconsin. However, do not be discouraged if
you or your students are not familiar with Wisconsin or even the Midwest. These same themes
are applicable in every state of the US, although the specific linguistic features or languages may
be slightly different. Additionally, there are many sources that can be supplemented for these
readings and a quick search can usually lead to more sources.
We have included a pre- and post- instruction survey that can be used to gauge students
beginning language attitudes and to determine if these language attitudes have changed. We are
particularly interested in the results of these surveys as creators of the curriculum. We want to
ensure that the curriculum works and one way of doing that is based on these surveys. If you
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decide to use the curriculum, we kindly request you share your results with us.2 Additionally,
teachers should feel free to use the survey results as a check for understanding with their own
students. If, however, you are only doing part of the curriculum, it may be too cumbersome to
administer the pre- and post-instruction questionnaire.
Outline
Day 1: Language and Dialect
Day 2: Dictionaries
Day 3: Regional Dialect Variation
Day 4: Ethnic Dialects
Day 5: Identity
Goals of the Curriculum
1. To develop an awareness of and respect for language variation in one’s own dialect and
that of others.
2. To listen to and analyze authentic voices with varied language patterns.
3. To realize how language authorities are constructed.
Common Core Alignments
Each Discovering DARE curricula is designed to align with Common Core standards for
grades 9 – 12. Provided below is a summary of the key points of alignment as provided by
the Common Core State Standards Initiative (www.corestandards.org).
Reading
The readings selected are non-fiction texts, most of which fall within the genre of linguistic
research articles. Thus, these readings contribute to the Common Core secondary reading goal
that 70% is information-focused. Additionally, these readings are chosen from science and social
science fields and, specifically, areas such as linguistics, sociolinguistics, anthropology, and
sociology. As informational texts, they introduce students to diverse research agendas (i.e.
questions) and methodologies (i.e. approaches to those questions). These readings expose
students to critical thinking processes and contribute to the advancement of their own critical
thinking and information synthesis while building upon their knowledge of the scientific and
social aspects of human language.
Research and Media Skills
The activities are designed to engage students with both foundational and cutting-edge language
research. Many activities require students design their own research question and protocol to
build upon their newly-acquired knowledge and to demonstrate their understanding of
fundamentals within language study. Students are next required to gather additional information
from print and digital sources, synthesize the information, and develop coherent compositions.
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Please email pre and post surveys to discoveringdare@gmail.com
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Writing
Each day’s activities within the Discovering DARE curricula include writing activities that are
designed to develop students’ abilities to analyze, reflect, and research. Since the readings draw
from a range of disciplines, they serve as writing models. As such, students learn and develop
their own writing abilities, gaining an understanding of how to write for different tasks,
purposes, and audiences.
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DAY 1: LANGUAGE AND DIALECT
Overview
All languages have variation, including different kinds of dialects. Languages have a
prescriptive, formal standard that is controlled by particular ‘authorities’ (e.g., textbooks,
dictionaries, grammar books, teachers). The first listed activity 1.A is a pre-instructional survey.
This can be used as a way to judge students’ initial language attitudes and then, when paired with
the companion post-survey (5.B), changes in students’ language attitudes are salient. In activity
1.B, students will make grammaticality judgments about several different sentences/phrases to
determine their language attitudes toward varieties while gaining knowledge of the levels of
dialect (e.g., grammar, pronunciation). This introductory activity has students listen to many
different speakers and consider why they may or may not judge the language sample to be
grammatical. This activity will activate student intuitive grammatical knowledge and encourage
them to think critically about why they have the language attitudes that they do. Next, in activity
1.C students are encouraged to realize that dialect differences can occur at the different language
levels, from individual sounds to sentences. Finally, in 1.D, students will learn the difference
between describing language variation versus prescribing a particular variety of English.
Student Objectives
Identify definition of a dialect and language.
Identify the difference between a standard and a nonstandard dialect.
Explore language attitudes.
Explore levels of dialect (syntax, morphology, phonetics, lexical)
Identify differences between descriptivism and prescriptivism.
Student Activities Outline
1.A Pre-Instruction Survey
1.B Grammaticality Judgments
1.C Levels of Dialect
1.D Prescriptive and Descriptive Approaches
1.E How Prescriptive Are You
Day 1 Readings
•
•
•

Day 1 Reading: “Creating a Regional Dialect Dictionary: The DARE Project”
Day 1 Supplemental Reading 1: “Introduction: Thinking about Language and Wisconsin
English” by Thomas Purnell, Eric Raimy and Joseph Salmons
Day 1 Supplemental Reading 2: “Standards and Vernaculars” by Walt Wolfram and
Natalie Schilling-Estes
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Background Information
Dialects
Many judgments are made about people based on their voices. Demographic
characteristics such as age, gender, region, and ethnicity can all be judged based on someone’s
voice. Similarly, people make social judgments about a voice including class, education, and
even degree of friendliness. Most people have had the experience of meeting someone in person
after talking to him or her on the phone and being surprised that the voice did not seem to match
the person. The existence of language differences is hardly surprising considering the size and
variability of the US.
In this curriculum, we define a dialect as a variety of a language, often associated with a
social, regional, or ethnic group. There are standard dialects, which are socially disfavored
dialects that are often used in mainstream and institutional settings. Similarly, there are also
nonstandard dialects that are socially disfavored dialects. Regardless of what type of dialect
someone speaks, linguists are in agreement that everyone speaks a dialect. It is impossible to
speak a language without speaking a dialect of that language. Some dialects are more acceptable
in society than others, but according to linguists, all dialects are systematic and regular for the
speakers of that dialect. Nonstandard dialects are not simply ‘incorrect’ versions of a standard
dialect. These dialect speakers grow up learning the dialect patterns from those around them,
which include systematic and patterned language features. These speakers are neither simply
‘uneducated’ nor ‘incorrect’ language users.
(Information is applicable for Day 1 and Day 3 activities.)
Judgment activities
Speakers’ reactions to sentences, often called grammaticality judgments, have been used
to provide insights (often unconscious) to what persons believe to be well-formed or acceptable
linguistic constructions. The term grammaticality is unfortunately limiting as speaker insights
can be used to evaluate language use at all levels: lexical choice (e.g., correct verb use for
intended meaning/context), syntactic well-formedness (e.g., correct verb tense), phonetic
articulation (e.g., correct pronunciation), and morphological processes (e.g., proper ways to form
the past tense of a verb). In tasks that ask speakers to judge a sample of language use, the
criterion for judgment tasks is based on what the speakers, themselves, do or think they do. The
scale is one of acceptability: how good or bad the sentence sounds or how likely/unlikely the
speaker is to use the same form.
From a sociolinguistic perspective, spontaneous reactions or judgments concerning these
levels of language use are implemented every day, in every interaction. These are issues of
gender, age, education level, socioeconomic status, race and ethnicity. Additionally, these
judgments often feed into or form the basis of overall assessment of the person: good/bad;
friendly/unfriendly; like me/unlike me. Language assessment that contributes to whole person or
group association also contributes to stereotypical, biased, or prejudice views that can lead to
actions based on these views.
The exercises in this unit are designed to bring how we all form those spontaneous
judgments about language use. The tasks are a way of confronting and, subsequently, critically
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evaluating the sources and assumptions behind our judgments while providing the tools
necessary to understand and investigate the various levels of language variation.
(Information is also applicable for Day 1, Day 3, Day 4a activities.)
Description versus Prescription
Two main differences in the approach to language use are descriptive versus prescriptive
approaches. To have a descriptive approach is akin to biologists who find specimens and try to
discover as much about them to provide the best characterization of them and, based on those
characterizations, classify the items in like and unlike terms. For linguists, descriptionists do the
same. They characterize the language in terms of the forms, usage or function, geographic
location (habitat) and location in relation to other forms (niche). Descriptionists do not express
judgment on whether the form is right or wrong, better or worse than other forms. They have
been described as norm-observing (Fromkin & Rodman, 1998, p. 14).
Prescriptivists, on the other hand, look at language use in terms of its adherence to norms
or are “norm-enforcing” (Cameron, 2003, p. 7). They evaluate the use of language by the set of
rules that have been derived, in part, from usage and, in part, from standardizing forces of the
culture. Rules for spelling, punctuation, grammar, and lexical choice are ways to better ensure
comprehension, particularly in written forms of language use: newspapers, signs, instructions.
(Information is also applicable for Day 2 and Day 5, Fieldwork project.)
Standardization and Codification
Standardization and codification essentially involves reducing variation and determining
what will be the acceptable norms for linguistic systems of a language. Linguistic systems are
divided by modes (spoken or written), styles (formal or informal), and communication domains
or contexts (conversation, education, government/politics, religion, literature, science and
technology, law, and, of recent, social media). The rules and norms are designed and reinforced.
The forces of standardization and codification include the educational systems, publishing
houses, grammar books and dictionaries, and, in some places, government agencies.
The following exercises allow students to contemplate the roles of and
interconnectedness between approaches to language, the standardization of language use, and the
role of enforcing agents such as education systems, grammar books, and dictionaries.
(Information is also applicable for Day 2 and Day 5, Fieldwork project.)
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Day 1 Vocabulary
As you work through this course, you will begin to develop a working vocabulary of linguistic
terms. You may add definitions and examples of those terms in the space below.
Dialect:
Standard dialect:
Nonstandard dialect:
Prescriptive language:
Descriptive language:
Levels of dialect:
Phonetics:
Lexicon:
Syntax:
Morphology:

7

Day 1 Vocabulary Key
Dialect: a variety of a language, often associated with a social, regional, or ethnic group
Standard dialect: a socially favored dialect that is often used in mainstream and institutional
settings
Nonstandard dialect: a socially disfavored dialect different than the mainstream norm
Prescriptive language: the variety of language found in grammar books and other authoritative
texts of what language should be
Descriptive language: the variety of language that actually occurs in language, rather than what
should occur
Levels of dialect: differences in language can occur at different levels, including phonetics
(sounds), lexical (word meaning), syntax (sentences), morphology (word parts)
Phonetics: description and classification of the individual sounds of a language
Lexicon: the collection of words in a language
Syntax: systematic ways that words combine to create phrases and sentences
Morphology: the study of word parts and the way that words form
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1.A Pre-Instruction Survey Instructions
(Approximate Time: 15 minutes)
(Adapted with permission from Reaser and Wolfram 2007)
If you decide to use the pre-/post-curriculum questionnaires with your class, please have your
students complete them before beginning any instruction. Please let your students know the
following information:
1. Students’ names and personal information will not be shared. They are only used to
match the answers of the pre-questionnaire with that of the post-questionnaire.
2. Students should carefully consider their answers to the questions.
3. Students should answer as honestly as possible. Again, their individual responses will not
be shared.
4. Students should only circle one answer and clearly mark their choices. If they change
their mind, clearly mark out the answer they no longer want.
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Day 1 Activity 1.A

Language Attitude Survey (Pre-Instructional Unit)

(Approximate time: 12 minutes; optional)
(Adapted with permission from Reaser and Wolfram 2007)

Part I: Information about you. Please answer all questions.
Name: ______________________________________
Gender (circle):

Male

Age (in years):

_____

Female

Other (specify): ________

Ethnic or Racial Identification (circle):
a) African American
b) Asian American
c) European American/Caucasian, non-Latino
d) Hispanic
e) Native American/Alaskan Native
f) Other (Specify) ______________
I grew up speaking: (circle)
a) English only
b) English and another language equally
c) Another language mostly
If you answered either b or c, please specify
which other language you speak: ___________________________
What state/country did you live from ages 5-12?
Name all the states/countries you remember living in:
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Part II: For each of the questions below, please circle the number that corresponds with
your agreement or disagreement with the statement. Please answer all questions.
Strongly
Strongly Don't
Agree Agree Disagree Disagree Know
1. Everyone should know and be able to use
Standard English

1

2

3

4

5

2. Everyone should speak Standard English
every time they talk

1

2

3

4

5

3. Some people are too lazy to learn Standard
English

1

2

3

4

5

4. There is never a good reason to speak a
dialect

1

2

3

4

5

5. Dialects are sloppy forms of English

1

2

3

4

5

6. I speak a dialect of English

1

2

3

4

5

7. I can speak more than one dialect of English

1

2

3

4

5

8. Dialects are rule-governed and patterned

1

2

3

4

5

9. There are people who do not speak a dialect

1

2

3

4

5

10. I think people who speak dialects are not
very smart

1

2

3

4

5

11. Dialects should never be used in writing

1

2

3

4

5

12. Professional authors would never use
non-Standard English

1

2

3

4

5

13. Students need to master Standard English
to be successful in life

1

2

3

4

5
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Strongly
Strongly Don't
Agree Agree Disagree Disagree Know
14. Students should be punished for using
anything other than Standard English

1

2

3

4

5

15. There are good reasons for using
non-standard varieties of English

1

2

3

4

5

16. It is important to be able to use both
Standard and non-standard dialects of
English

1

2

3

4

5

17. Standard English is the best language variety
to use at school

1

2

3

4

5

18. Standard English is the best language variety
to use with my friends outside of school

1

2

3

4

5

19. Dialects are sometimes more useful than
Standard English

1

2

3

4

5

20. People who have a "foreign accent"
are still learning English

1

2

3

4

5
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Day 1: Activity 1.B
(Approximate Time: 20 minutes)

Grammaticality Judgment Exercise

Read
and/or listen to
the following sentences. Check the box that best expresses
your thoughts on the sentence.
The sentences are categorized by the level of dialect variation: lexical (word choice),
phonetic (pronunciation), syntactic (grammar), and morphological (structural elements
added at the word level such as plural or past tense markers, prefixes, suffixes).
For the sentences you find unacceptable or the ones that you, personally, would not
say/write, provide a brief explanation as to why you feel they are unacceptable or why you
think you would not say them.
#

Form

Sentence and/or audio link

Acceptable

Unacceptable

Okay,
but I
would
NOT
say.

Explanation

Lexical
1

There used to be mines, and then
there was the soda plant down here.

2

He said, “I got a poke full of good old
candy to give you . . ..”

3

There were somewhere close to two
thousand people in this burg, if you
can imagine.

Phonetic
4

The fish will come up against this
leader, and then they’ll follow
that back and they get caught in this
crib.

5

You just had two bunks, didn’t you?
Or two cot beds.

6

He didn’t have a round pen; we had
to rope them and hind foot them and
throw them.

Syntactic
7

I can’t say as I know.

8

They might could tell you where you
get the whiskey.

9

Most of the work anymore is done
by power.

Morphological
10

The cane grow so late here.

11

That’s the only way you knowed
where you was a-goin’.

12

You didn’t see nobody.
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Day 1: Activity 1.B

Grammaticality Judgment Exercise Teacher’s Guide

Lexical (word choice)
1. There used to be mines, and then there was the soda plant down here.
This sentence shows lexical variation in what one calls a carbonated soft drink; variants can
include soda (often the West and East coasts), pop (often the Midland or Midwest regions), or
Coke (mostly Southern). This example also provides phonetic variation where the speaker
pronounces soda, as ‘sodey’, often found in the South and New England. See:
http://www.daredictionary.com/view/dare/ID_00054157
2. He said, “I got a poke full of good old candy to give you . . ..”
The word “poke”, a noun, meaning a bag or small sack [Middle English [c. 1100 - c. 1500]
origin), is considered to be an archaic form that exists only in fossilized expressions such as
“happy as a pig in a poke”. “Poke”, however, retains this meaning of a bag or small sack in some
strands of the Midland dialect, particularly areas of Appalachia—the southern tier of the
Appalachian Mountains located in the lower region of New York and descending into Georgia.
See: http://www.daredictionary.com/view/dare/ID_00044519
3. There were somewhere close to two thousand people in this burg, if you can imagine.
The word “burg”, a noun, meaning small town or village (Middle English [c. 1100 – c. 1500]),
entered English from the German word “castle” or “fortress”. “Burg” remains a favored term for
a small town or village in strands of American English within the North Central and Central
dialects of the United States. These areas include Michigan, Wisconsin, Illinois, Indiana, Ohio,
and Kentucky; Arkansas, Missouri, Oklahoma, Kansas, and Nebraska. See:
http://www.daredictionary.com/view/dare/ID_00006937
Phonetic (pronunciation)
4. The fish will come up against this leader, and then they’ll follow that back and they get caught
in this crib.
5. You just had two bunks, didn’t you? Or two cot beds.
A common dialect feature in American English is the merging of the sounds in the words caught
and cot, so that they are pronounced the same. This is referred to as the low back vowel merger
and affects entire vowel classes of words, including words like Dawn and Don, hawk and hock,
taught and tot. There are several areas where these two vowels merge (and the sound change has
spread from there), including one area in Eastern New England, one area near Boston and
another that starts in Western Pennsylvania and has spread westward. Much of the Midwest and
West merges these two sounds. How many of your students pronounce these sounds the same
way?
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6. He didn’t have a round pen; we had to rope them and hind foot them and throw them.
This is another example of a word affected by a vowel merger, where two vowels merge into the
same sound in certain environments. In this case, the vowel sounds in the words pin (such as for
sewing) and pen (a writing instrument) merge into the same sound in front of a nasal or ‘n’
sound. This occurs most often in the Southern United States.
Syntactic (grammar)
7. I can’t say as I know.
In the expression “as I know”, the word “as” is functioning as a conjunction that links one clause
with another and, in doing so, works to form a comparison, for example I can’t say they felt as I
did. While the conjunction “as” dates back to Middle English [c. 1100 – c. 1500], in the United
States, its use is nearly exclusive to regional dialects of the South: Alabama, Mississippi,
Louisiana, North Carolina, South Carolina, West Virginia, Southern Maryland, Georgia, Florida,
and parts of Texas.
8. They might could tell you where you get the whiskey.
In this sentence, might could is an example of double or multiple modals, where two modal verbs
are combined to express a certain pragmatic function such as possibility, certainty, or permission.
While modal verbs are a type of auxiliary (or helping) verb used to express epistemic (likelihood
or obligation) or deontic (ability) meanings in Standard English, only one modal is permitted per
verb phrase (e.g., I might tell you; I could tell you). Other examples of multiple modals include:
useta could, might should, etc. These forms are found in both Southern and Northern vernacular
varieties.
9. Most of the work anymore is done by power.
This example presents positive anymore, where anymore can be used in an affirmative sentence
and generally means ‘nowadays’. In other varieties of English, anymore can only be used in
negative sentences such as they don’t go to church anymore or in a question do they go to church
anymore? This variety has been influenced by Scots-Irish and is found in the Midland regions,
including areas such as Pennsylvania, Ohio, and Indiana.
Morphological (structural elements added at the word level such as plural or past tense
markers, prefixes, suffixes).
10. The cane grow so late here.
This is another example of nonstandard subject-verb agreement where there is an –s absence on a
third-person singular form. This is a common form in African American English as well as other
working-class and rural varieties of English.
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11. That’s the only way you knowed where you was a-goin’.
This sentence identifies ‘a-prefixing’ in which an a may occur with –ing words that function as
verbs or verb complements, but not nouns or adjectives. The a- is also restricted phonologically
to occur with words where the first syllable is stressed, but may not occur when the second
syllable is stressed (*a-compláinin’). This is often found in Southern and Appalachian varieties
as well as other rural varieties. Also note that this sentence contains an irregular past tense verb
knowed, referred to as regularization, where the most common way of creating past tense, adding
–ed, was added to the verb (also considered a weak verb) rather than changing it to a strong verb
and changing the vowel, knew. This sentence also contains was leveling, where there is a
different pattern for subject-verb agreement where all subjects, regardless of number, include
only was rather than both was and were found in Standard English (i.e. I was, he was, you was,
we was).
12. You didn’t see nobody.
This is an example of double or multiple negatives, where the negation is marked in more than
one part of the sentence, both didn’t and nobody, marking both the auxiliary verb and the
indefinite following the verb with negation. Most vernacular varieties of English mark negation
in this way, regardless of region. Note this pattern is found to be standard in other languages,
such as Spanish.
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Day 1: Activity 1.C
(Approximate Time: 10 minutes)

Levels of Dialect

Based on your experiences with the different types of variation from the language samples
in exercise 1.B, in your own words, write a definition for each of the following terms:
Phonetics:
______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Lexicon:
______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Syntax:
______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Morphology:
______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Analyzing your data
To prepare for a class discussion, look back at your chart and analyze the answers to the
grammaticality judgments.
At which level of dialect did you have the most unacceptable sentences?

The least?

Why do you think that is?

What factors, do you believe, influence what you think are acceptable or unacceptable?
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Day 1: Activity 1.C
Levels of Dialect Teacher’s Guide
(Approximate Time: 10 minutes)
Based on your experiences with the different types of variation from the language samples
in exercise 1.B, in your own words, write a definition for each of the following terms:
Common colloquial definitions expected from students are provided first in green. Formal
definitions follow to help build students’ working knowledge. (These definitions may also be found on
p. 2 of this manual.)

Phonetics:
How people speak; how a speaker pronounces words
Formal definition: description and classification of the individual sounds of a language

______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Lexicon:
The words a speaker uses; vocabulary
Formal definition: the collection of words in a language

______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Syntax:
Grammar; sentence structure
Formal definition: systematic ways that words combine to create phrases and sentences.

______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Morphology:
Word formation; creating words; adding endings (-ed, -ing, -s)
Formal definition: study of word parts and the way that words form.

______________________________________________________________________________
Think of your own example:
______________________________________________________________________________
Analyzing your data
To prepare for a class discussion, look back at your chart and analyze the answers to the
grammaticality judgments.
At which level of dialect did you have the most unacceptable sentences?
The least?
Why do you think that is?
What factors, do you believe, influence what you think are acceptable or unacceptable?
Own dialect/language
Standard English rules acquired and reinforced in school
Race, ethnicity, age, education background, socioeconomic status, sex, and gender of speaker
All of these answers, and others, can open up the discussion of how we all make judgments of
people based on the way that we speak.
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Day 1 Activity 1.D
(Homework)

Prescriptive and Descriptive Approaches

Based on the ‘Background Information’ for Day 1 (pp. 3-4), prepare an answer to the
following questions in preparation for a class discussion.
First, in your own words, define the two approaches to language use and provide an
example of who might use such an approach and for what purpose.
Descriptive approach to language means

Prescriptive approach to language means

Explain the role that each approach serves society:
Descriptive approach

Prescriptive approach
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Day 1 Activity 1.D
(Homework)

Prescriptive versus Descriptive Approaches Teacher’s Guide

Based on the ‘Background Information’ for Day 1 (pp. 3-4), prepare an answer to the
following questions in preparation for a class discussion.
First, in your own words, define the two approaches to language use and provide an
example of who might use such an approach and for what purpose.
Descriptive approach to language means
Focusing on what people really say and write in their daily use of language
Formal definition: Focusing on the variety of language that actually occurs in language,
rather than what should occur
Prescriptive approach to language means
Following, teaching, expecting the rules of English; pointing out what is wrong with the
way people talk and write; focusing on how/when people break grammar or pronunciation
rules of a language
Formal definition: Focusing on the variety of language found in grammar books and other
authoritative texts of what language should be according to the formal rules of the
language
Explain the role that each approach serves society.
Descriptive approach
Provides information on how all languages change over time; provides evidence of
similarities and differences in language use due to regional and social factors
Prescriptive approach
Provides guidelines for clarity of expression, particularly the written form of language
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Day 1 Activity 1.E
How Prescriptive Are You
(Homework)
On the following scale, rate yourself:
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
1) Notice differences in language use
Do not notice differences in language use
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
2) Like to hear people with “accents” talk

Do not like to hear people with “accents” talk

|----------|----------|----------|----------|----------|----------|----------|----------|----------|
3) Like to figure out patterns
Do not like to figure out patterns
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
4) Can imitate others’ speech

Cannot imitate others’ speech

|----------|----------|----------|----------|----------|----------|----------|----------|----------|
5) Need an editor
6) See yourself as

Like to be the editor
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
Descriptivist
Prescriptivist
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Day 1 Activity 1.E
How Prescriptive Are You Teacher’s Guide
(Homework)
On the following scale, rate yourself:
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
1) Notice differences in language use
Do not notice differences in language use
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
2) Like to hear people with “accents” talk

Do not like to hear people with “accents” talk

|----------|----------|----------|----------|----------|----------|----------|----------|----------|
3) Like to figure out patterns
Do not like to figure out patterns
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
4) Can imitate others’ speech

Cannot imitate others’ speech

|----------|----------|----------|----------|----------|----------|----------|----------|----------|
5) Need an editor
6) See yourself as

Like to be the editor
|----------|----------|----------|----------|----------|----------|----------|----------|----------|
Descriptivist
Prescriptivist

Follow up:
Take survey to determine ratio of descriptivists vs. prescriptivists
1. What do you think determines what side we fall on? Personality? Abilities/strengths?
Learning/education?
2. Someone describe an appropriate time to use the prescriptionist approach. Someone describe
an inappropriate time to use the prescriptionist approach.
3. Someone describe an appropriate time to use the descriptionist approach. Someone describe an
inappropriate time to use the descriptionist approach.
4. How can people balance their own strengths and weaknesses for using Standard English rules
in both speech and writing?
5. Mini research question: What kinds of careers could one pursue using either of the two
approaches?
Descriptivist
vs.
Prescriptivist
applied linguist
teacher
sociolinguist
editor
lexicographer
journalist
anthropologist
writer (guidebooks, curricula)
writer (fiction)
Segue/preparation for next day: Where do lexicographers (people who make dictionaries) fit in?
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DAY 2: DICTIONARIES
Overview
As previously mentioned, dictionaries are often treated as authorities of language and use.
A common misconception, though, is that all dictionaries are the same. In the first activities,
students deconstruct the elements of a dictionary entry from DARE. In the next activities,
students are asked to compare different dictionary entries to determine how dictionaries can be
similar or different.
Student Objectives
Identify elements of dictionary entries.
Identify different types and functions of dictionaries and compare them.
Explore the power of language authorities and the process of standardization.
Student Activities Outline
2.A Anatomy of a Dictionary Entry
2.B Comparing Dictionaries
2.C Comparing More Dictionaries
2.D Digging into DARE
Day 2 Readings
• Day 2 Reading “The DARE Survey”
• Day 2 Supplemental Reading “The Skinny on the Dictionary of One-Letter Words” by
Craig Conley
Background Information
Dictionaries
What one often considers the ‘dictionary’ is a reference source that includes all of the words in a
standard language variety with definitions of what those words mean, as well as standard
pronunciations and parts of speech. This source is often taken to be the authority on language
and if a word is not in the ‘dictionary’ then it must not be a real word. If a pronunciation is not in
the ‘dictionary’ then it is not correct. These are more prescriptive views of language and use.
There are, however, many different kinds of dictionaries. There are dictionaries that only include
slang, dictionaries for different languages, dictionaries for more specialized uses like law or
medicine. The Day 2 Reading introduces students to the Dictionary of American Regional
English (DARE) as a descriptive dictionary that includes words in regional English that are not
standard. Similarly, students are made aware of DARE’s reliance on spoken English rather than
written English.
Dictionary of American Regional English (DARE) (condensed from supplemental reading)
DARE is a dictionary based on American regional English. From 1965-1970,
fieldworkers went out across the US to interview people in 1000 communities. Intended for use
in personal interviews, the DARE Questionnaire (QR) begins with the neutral subject of time in
order to allay possible suspicions of some hidden purpose on the part of the investigator. Next
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come the topics of weather and topography, equally neutral and safely concrete. Houses,
furniture, and household utensils follow, with dishes, foods, vegetables, and fruits. And so the
questions continue to more abstract topics: honesty and dishonesty, beliefs, emotions,
relationships among people, manner of action or being, and so on—41 categories in all with a
total of 1847 questions. In all, 1002 QRs were completed in as many communities. Most of the
questions seek to establish the regional or local name for a single object or idea.
The fieldworker was also required to make a tape recording of each of his or her chief
informants from each community speaking freely for twenty minutes or more—preferably on a
familiar topic so that the speech would be relaxed and normal. To check on more formal
pronunciation, the informant was also asked to read the children’s tale “Arthur the Rat” (famous
among phoneticians), in DARE’s revised version. In all, 1843 audiotapes were made; they
constitute a unique record of American pronunciation, drawn from many levels of life and all
fifty states. The tapes were studied over a two-year period not only for regional pronunciation
but for other features, especially lexical ones that might go into the DARE files.
In the end, the fieldworkers collected a total of 2777 informants including 1368 men and
1409 women, ranging in age from about 18 to over 90. Editing began in 1975 with Volume I
(Introduction and A-C) being published by Harvard University Press in the fall of 1985. Volume
II (D-H) followed in 1991, Volume III (I-O) was published in 1996, and Volume IV (P-Sk)
appeared in 2002. Volume V (Si-Z), which includes a bibliography, was published in 2012, with
a supplementary Volume VI (including responses to the DARE questionnaire, a cumulative
index to the regional, social, and etymological labels used in DARE, and sets of contrastive
maps) coming out in 2013, and, later that year an electronic edition was launched.
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Day 2 Vocabulary
As you work through this section of the course, you will begin to develop a working vocabulary
of lexicography (dictionary) terms. You may add definitions and examples of those terms in the
space below:
Headword
Part-of-speech abbreviation
Variant form
Etymology
Regional label
Social label
Quotation block
DARE Map
Bibliographic reference
Short-title regional label
DARE question
Summary statement
Informant code
Social statistics
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Day 2 Vocabulary Key
Headword: a word that begins a separate entry in a reference work such as a dictionary.
Part-of-speech abbreviation: the syntactic/grammatical category to which a word is assigned. In
English, the main parts of speech are noun (n.), pronoun (prn.), adjective (adj.), determiner (det.),
verb (v.), adverb (adv.), preposition (prep.), conjunction (conj.), and interjection (interj.).
Variant form: an alternative to the standard or generally accepted form, in this context, a dialect
version such as friend = buddy = pal.
Etymology: the origin of a word and the historical development of its meaning.
Regional label: in DARE, an abbreviation indicating where a word is use, for example chiefly
NEng means the word or expression is found in the New England states (e.g., Maine, New
Hampshire, Vermont).
Social label: in DARE, an abbreviation indicating the standing of the word within the
communities who use it, for example somewhat old-fash indicates that even though the word is
use, it is thought to be an older form, not a current or modern one, and, thus, likely to be used by
older members of the community.
Quotation block: in many dictionaries, each word is illustrated within a text that it is used (e.g.,
literature, newspaper, legal document). In DARE, words and phrases are illustrated through
verbal quotations provided in the interviews and questionnaires by the speakers who used them.
For example, the expression Dropped egg includes this quotation block:
1977 Yankee Jan 73 Isleboro ME, The people on Isleboro eat dropped eggs instead of poached.
DARE Map: DARE maps are based on settlement history and on population density as of the
1960s. They show only the responses DARE collected during the fieldwork in 1965-70.
For example, areas in which informants called a type of egg cooked by dropping the contents of
the shell into boiling water appear on the following DARE map:
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Day 2 Vocabulary Key
Bibliographic reference: the citation information of a print or electronic source used in another
document that provides enough detail so that that the reader can find and/or evaluate the original
source.
Short-title regional label: in DARE, an abbreviation was created to represent the various dialect
regions of the United States. For example, dropped egg is a term found mostly in New England
states and the short-title is listed as NEng.
DARE question: In DARE, many informants were asked questions from the DARE survey and
when an entry is based on one of these questions, the actual number and wording of the question
is provided in the entry. For example,
1965-70 DARE (Qu. H35, *When eggs are taken out of the shell and cooked in boiling water,
you call them ______ eggs)
Summary statement: In DARE, this summarizes the regional distribution of the Informants who
gave this response. For example, when describing the responses of dropped egg, the entry lists
the following information: 1965-70 DARE (Qu. H35, *When eggs are taken out of the shell and
cooked in boiling water, you call them ______ eggs) 40 Infs, *chiefly NEng,
Informant code: In DARE, Informants are identified in the Dictionary text by state code and
Informant number.
Social statistics: In DARE, information about the location and demographic of the Informants
who provided the entry are given as the main evidence for the social label prescribed to a word
or phrase’s usage.
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Day 2: Activity 2.A
Anatomy of a Dictionary Entry
(Approximate Time: 15 minutes)
Using the excerpt from Anatomy of an Entry from the Dictionary of American Regional
English, navigate the differences in the information provided in the sample entries by
identifying and reviewing the parts highlighted and compare the features listed with the
excerpts of other dictionaries. You may also go directly to the Digital DARE site:
http://www.daredictionary.com/page/anatomy/

From Digital DARE (http://www.daredictionary.com/page/anatomy/)

28

1) Based on the DARE entry above, provide a brief definition of the following terms:
a) headword:

b) part-of-speech abbreviation:

c) variant form:

d) etymology:

e) regional label:

f) social label:

g) definition:

h) quotation block:

i) map:

2) How is the DARE entry and information different than other dictionaries you have
used?
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Day 2: Activity 2.A
Anatomy of a Dictionary Entry Teacher’s Guide
(Approximate Time: 15 minutes)
Using the excerpt from Anatomy of an Entry from the Dictionary of American Regional
English, navigate the differences in the information provided in the sample entries by
identifying and reviewing the parts highlighted and compare the features listed with the
excerpts of other dictionaries. You may also go directly to the Digital DARE site:
http://www.daredictionary.com/page/anatomy/

From Digital DARE (http://www.daredictionary.com/page/anatomy/)
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1) Based on the DARE entry above, provide a brief definition of the following terms:
a) headword—a word that begins a separate entry in a reference work, e.g., a dictionary
entry
b) part-of-speech abbreviation—a grammatical category to which a word is assigned, e.g.,
noun, pronoun, transitive verb, intransitive verb, determiner
c) variant form—an alternative written, spoken, semantic (meaning) use of a word or sound
d) etymology—the study of the origin of words
e) regional label—symbol used to identify location or usage span of a word’s use or
pronunciation
f) social label—term used to describe the people who use a particular word, phrase, or
pronunciation
g) definition—meaning of a given word, phrase, or symbol
h) quotation block—extract of spoken text from which the word was collected
i) map—geographical representation of a land (or other) area; *in DARE, the geographical
maps are represented proportionally based on population size, not land mass

2) How is the DARE entry and information different than other dictionaries you have
used?
1. Regional and dialect distinctions are noted in meaning, pronunciation.
2. Source of meaning is often based on spoken language use (i.e. conversation).
3. Maps of the word or phrase’s use are provided.
4. Lexical (word) variants with the same meaning are linked.
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Day 2: Activity 2.B
(Approximate Time: 20 minutes)

Comparing Dictionaries

Based on the information provided in the DARE example, label and compare the types of
information provided in other types of dictionaries (A, B, C, D):
Entry A

Entry A

1)

2)

3)

4)
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Entry B

Entry B

1)

2)

3)

4)
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Entry C

Entry C

1)
2)

3)
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Entry D

Entry D

1)
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Day 2: Activity 2.B
Comparing Dictionaries Teacher’s Guide
(Approximate Time: 20 minutes)
Based on the information provided in the DARE example, label and compare the types of
information provided in other types of dictionaries (A, B, C, D):
Entry A

Entry A

Headword

1)

2)

Provides origin & journey of word
into the English language

E

3)

4)

Part-of-speech label
Textual sources, historical evidence
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Entry B

Entry B

1)

2)

3)

Part-of-speech label
Definition

Help for non-native speakers of
English

Source/illustration of meaning (created)
4)
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Entry C

Entry C

Variant form

1)

2)

Source (questionnaire)

Source (textual citation)
3)
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Entry D

1)

Entry D

Definition
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Day 2: Activity 2.B continued
(Approximate Time: 15 minutes)

Comparing Dictionaries

What do you believe is the main purpose of these dictionaries? Cite any evidence provided
in each sample entry to support your answer. Who do you believe is the authority for the
information provided in the dictionary entries? Cite any evidence provided in the sample to
support your answer. Be prepared to discuss your answers with each other.
Dictionary

Authority (source of
information)

Purpose

Evidence to support
your claim

A
B
C
D
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Day 2: Activity 2.B continued
(Approximate Time: 15 minutes)

Comparing Dictionaries Teacher’s Guide

What do you believe is the main purpose of these dictionaries? Cite any evidence provided
in each sample entry to support your answer. Who do you believe is the authority for the
information provided in the dictionary entries? Cite any evidence provided in the sample to
support your answer. Be prepared to discuss your answers with each other.
Dictionary
A—OED

B—MerriamWebster online
dictionary
C—DARE

Authority (source of
information)
Texts (e.g., literature,
newspaper,
legal/historical
documents)
Editors and
contributors
(language
professionals)

Purpose

Interviews
Questionnaires
Texts

To capture regional
differences in lexical,
syntactic, and phonetic
uses across the United
States

To capture the
historical development
of the lexicon in the
English language
To provide a reference
source; to teach

Evidence to support
your claim
Text quotations cited
in OED
Examples are created
to illustrate meaning
determined by the
editors and
contributors
Any quotations cited
in Digital DARE

D—Computer Desk
Encyclopedia
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Day 2: Activity 2.C
(Homework)

Comparing More Dictionaries

Look at the following online dictionaries.
A) Go to the free version of The Dictionary of American Regional English:
http://www.daredictionary.com/page/100sampleentries
B) Go to Merriam-Webster’s on-line edition:
http://www.merriam-webster.com/
C) Go to Erin McKean’s dictionary Wordnik:
https://www.wordnik.com/
Within each dictionary, look up the word ditch. Fill in the chart to determine what you believe is
the main purpose of these dictionaries.
1)

Dictionary

Meaning: How
many
definitions of
the word do
you find?

Authority: What
does the dictionary
cite as their
evidence for the
meaning of ditch?

Purpose: What
is the main
purpose of this
dictionary?

Application: Can you
list one specific
purpose for
consulting this
dictionary?

A

B

C
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Day 2: Activity 2.C
(Homework)

Comparing More Dictionaries Teacher’s Guide

Look at the following online dictionaries.
A) Go to the free version of The Dictionary of American Regional English:
http://www.daredictionary.com/page/100sampleentries
B) Go to Merriam-Webster’s on-line edition:
http://www.merriam-webster.com/
C) Go to Erin McKean’s dictionary Wordnik:
https://www.wordnik.com/
Within each dictionary, look up the word ditch. Fill in the chart to determine what you believe is
the main purpose of these dictionaries.
1)

Dictionary
(This may vary
with online
sources.)

A

Meaning:
How many
definitions
of the word
do you find?

Authority: What
does the
dictionary cite as
their evidence for
the meaning of
ditch?

Purpose:
What does
the main
purpose of
this
dictionary
seem to be?

Application: Can
you list one
specific purpose
for consulting
this dictionary?

Spoken use

Capture
regional
differences in
language use

Look up an
unfamiliar word
in a novel set in
particular region;

daredictionary.com

Find an archaic
word usage
Create a dialect in
a creative work
B

Editorial staff

Teach,
inform,
educate

Check meaning
use or spelling;
increase
vocabulary

C

Anyone/Everyone

wordnik.com

(similar to
Wikipedia)

Capture new
word
creations,
usages

Increase
vocabulary; learn
about new word
creations

merriamwebster.com
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Day 2 Activity 2.D
(Homework)

Digging into Digital DARE

Using the 100 sample words on the publically accessible Digital DARE site (listed below) and
choose 3 of the sample words from the list below and find out the following information to share
with the class:
1) Meaning
2) Social label
3) Region(s) where the item is spoken (see DARE map or location of speakers in quotation
section)
If quotations are provided, write an interesting quotation to share.
http://www.daredictionary.com/page/100sampleentries
Words to choose from:
bear claw (n)
bombazine (n)
calf rope (v)
ditch (v)
feest (adj)
goozle (n)
honeyfuggle (v)
jugarum (n)
lagniappe (n)
mulligrubs (n)
play-pretty (n)
tag sale (n)
toad-strangler (n)
yagger (v)
yee-yaw (v)
Choice #1:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Choice #2:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Choice #3:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Day 2 Activity 2.D
(Homework)

Digging into Digital DARE Teacher’s Guide

Using the 100 sample words on the publically accessible Digital DARE site (listed below), choose 3 of the sample words from the
list below and find out the following information to share with the class:
1) Meaning
2) Social label
3) Region(s) where the item is spoken (see DARE map or location of speakers in quotation section)
If quotations are provided, write an interesting quotation to share.
http://www.daredictionary.com/page/100sampleentries
Words to choose from: Answer guide
Word
Meaning
Social label
Region
Quotation
bear claw
A large filled pastry shaped like
Widely
West
1965 DARE File csWI, Bear claw—a type of sweet-roll,
(n)
a bear’s paw.
known.
paw-shaped, with indentations along one side.
bombazine
An umbrella. Comes from the
Not widely
WI
1970 DARE Files Qu. W1c, Joking names for an umbrella
(n)
fabric used in making
known.
Inf NJ69, Bombazine
umbrellas.
calf rope
To give in, surrender; to
None given. South
DARE Files TX39, Calf-rope—This is what you make the
(v)
capitulate.
Midland;
other fellow say if you want to stop and you’re winning;
Gulf States
very humiliating to have to say this.
ditch
To leave or stay out of (school)
Not widely
Central and
1978 DARE File sCA (as of 1940–59), In Long Beach, CA,
(v)
w/o permission; to be truant.
known.
Southern CA
we always spoke of ditching school. Playing hookey was
our parents’ and teachers’ term. “I ditched school today.
Did you ditch too?” someone might say.
feest
Disgusted with; sated by; made
None given. NY, North
1966 DARE File nNJ, “’I’m feest of that’ means I’m
(adj)
nauseous by; nauseated
Central
revolted by that.”
goozle
The throat as a whole, or spec
None given. South, South
Qu. X7, Other names for the throat: “Some food got stuck
(n)
the gullet, windpipe, or Adam’s
Midland
in his _____.” 109 Infs, chiefly Sth, S Midl, Goozle; LA8,
apple.
VA73, Goozle pipe; TX86, Goozem pipe; VA13, Goozler.
honeyfuggle
To consort with, “snuggle up
Somewhat
GA and WV
Qu. AA8, When people make too much of a show of
(v)
to.” To show affection in public.
old fashion.
affection in a public place . . “There they were at the
church supper _____[with each other].” Inf
GA77,Honeyfugglin’, WV16, Honeyfuddling.
jugarum
A bullfrog; also the sound made
None given. Northeast
1965–70 DARE Qu. P22, Names or nicknames for a very
(n)
by such a frog.
large frog that makes a deep, loud sound. 25 Infs,
Jugarum; CT23, Old jugarum; VT4, Jugarum frog; CT2, 10,
13, MA13, PA1, 83, Chugarum.
lagniappe
A small gratuity or bonus
Broad US
Gulf States,
1893 Harper’s New Mth. Mag. 86.380 New Orleans LA,
(n)
included with a purchase; by
usage.
LA
“Take that for a lagniappe” (pronounced lan-yap), says a
ext, anything extra thrown in
storekeeper as he folds a pretty calendar into the bundle
for good measure.
of stationery you have purchased.
mulligrubs
A condition of despondency or
Scattered.
Chiefly South 1962 Steinbeck Travels 197, We’d be lousy explorers. A
(n)
ill temper; a vague or imaginary
few days out and we get the mullygrubs.
unwellness.
play-pretty
A child’s plaything; a toy.
None listed. South, South
1956 Algren Walk on the Wild Side 75 wTX, I love you,
(n)
Midland, TX,
baby. . . I’ll buy you play-pretties and posey-flowers.
OK
tag sale
A sale of used household items,
None listed. North, NEng,
1998 DARE File seCT, I saw signs advertising “tag sales”
(n)
usu held by a private person or
NYC
in Old Saybrook. A friend said that they are the same as
by an organization as
garage or yard sales
fundraiser.
toadA very heavy rain.
None listed. Gulf States
2001 DARE File Indianapolis IN, “A sudden, very heavy
strangler (n)
South
rain.” In Indiana it’s called a “toad-strangler.”
Midland
yagger
To talk excessively, noisily, or
None listed. KY
1949 Hornsby Lonesome Valley 8 eKY, Do this! This!
(v)
angrily; of an animal: to bark or
This! Do that! That! That! Yagger, yagger every minute of
growl threateningly.
the time.
yee-yaw
To swerve back and forth,
None listed. NEng
2004 in 2009 DARE File—Internet TX, It was awkward
(v)
wobble
for me to sit on that yee-yawing bus holding the stroller.
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DAY 3: REGIONAL DIALECTS
Overview
Many judgments are made about people based on their voices. Demographic
characteristics such as age, gender, region, and ethnicity can all be judged based on someone’s
voice. Similarly, people make social judgments about a voice including class, education, and
even degree of friendliness. In the first activity, students will listen to clips of different DARE
speakers reading a story called “Arthur the Rat.” In activity 3.A, students will identify
demographic characteristics of the speakers based on their voice, including the region, age,
gender, and ethnicity. In activity 3.B, students will listen to the speakers again and judge
personality characteristics about the speakers, including whether the speakers sound correct or
pleasant. The end of the activity concludes with a discussion about students’ responses and why
they think they responded the way that they did.
Student Objectives
Recognize how judgments are assigned to language.
Recognize personal and general language biases.
Heighten awareness of how demographic and personality characteristics are assigned to
a variety of speakers and the social consequences of such actions.
Student Activities Outline
3.A Arthur Demographics
3.B Arthur Personality Characteristics
3.C Discussion Questions
3.D Character Sketch and Reflection
Day 3 Readings
• Day 3 Reading “Regional Dialects and Social Class” by Ronald Macaulay
• Day 3 Supplemental Reading “Standard English: What Is It? And What Is It Good For?”
by Eric Raimy
Background Information
Dialects have developed in the United States due to a number of historical, social, and
linguistic factors. As previously mentioned, dialects are constantly changing and shifting and all
evidence indicates that dialects will continue to exist, despite the myth that the media is
eradicating language differences. The current regional dialects continue to reflect east to west
settlement patterns of the US, as European settlers tended to move directly westward, bringing
their initial dialect differences with them.
Perceptual dialectology (Preston 1999) is the study of how nonlinguists perceive and
react to dialects. This research is important in determining the attitudes people hold and the
judgments people make about others based on linguistic perceptions and stereotypes. Preston
(1993) shows that the areas of the US most often associated with incorrect English are the South
and New York City, while Michiganders view their own English as the most correct.
In these activities, students are likely to correctly assign gender to the speakers. There are
distinctive pitch ranges for different genders, where male pitches are generally lower than female
pitches. This makes gender easier to determine. Although students may not guess exactly the
correct age of the speakers, people can generally tell whether speakers are young or old and are
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often correct within a decade. There are also linguistic markers in the pitch and creakiness of the
voices that signal a speaker’s age. Most of the speakers in this activity are white, so there is not
much diversity in terms of ethnicity in this activity. However, as will be discussed further on Day
4, there are particular linguistic clues based on phonetic, and morphosyntactic clues that define
African American English, and may give away the African American English speaker. Finally,
there are numerous clues that can be used to identify a speaker from a particular region, but
students may not be aware of these more subtle clues unless they have interacted with speakers
from these regions. Students may not be able to guess particular states correctly, but there is a
good chance that they will be able to guess the general region correctly.
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Day 3: Activity 3.A
Arthur Demographics
(Approximate Time: 20 minutes)
3.A
You will hear a story compiled from nine different speakers who were DARE Informants
(INF) from around the United States. As you listen to them read the story of Arthur the
Rat, imagine who these speakers were: are they male or female; old or young; how much
education do you think they have; what race/ethnicity are they; are they from a big city, a
rural area, a village; do they sound friendly or not, smart or not; and where in the US do
you think they lived?
After the whole story is played, you will hear the individual speakers, in their respective
order, saying their parts. For activity 3.A, you must fill in the left section of the chart with
check marks according to your perceptions. These features are considered the INF’s
demographic information.
3.A
INF

Sex
M

F

Age
young

mid

Geographic Area
old

big city
/ urban

rural

Race/
Ethnicity

State

sm city
/
village

1
2
3
4
5
6
7
8
9
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Day 3: Activity 3.A
Arthur Demographics Teacher’s Guide
(Approximate Time: 20 minutes)
3.A Actual demographics of the speakers
You will hear a story compiled from nine different speakers who were DARE Informants
(INF) from around the United States. As you listen to them read the story of Arthur the
Rat, imagine who these speakers were: are they male or female; old or young; how much
education do you think they have; what race/ethnicity are they; are they from a big city, a
rural area, a village; do they sound friendly or not, smart or not; and where in the US do
you think they lived?
After the whole story is played, you will hear the individual speakers, in their respective
order, saying their parts. For activity 3.A, you must fill in the left section of the chart with
check marks according to your perceptions. These features are considered the INF’s
demographic information.
3.A
INF

1
2
3
4
5

Sex
M

young

mid

X
X
X
X
X

6
7

X

8

X

9

F

Age

Geographic Area
old

big city /
urban

X
X

X
X

X

X

X

X

X
X

State

W
W
AA/B
W
W

NY (Brooklyn)
ME (Presque)
MS (Taylor)
TN (Memphis)
VA
(Chincoteague)
GA (Tifton)
TX (Wichita
Falls)
WA (Port
Townsend)
WI (Superior)

sm city / village

X

X
X

X

rural

Race/
Ethnicity

X

W
W

X

X

W

X

X

W

X
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Day 3: Activity 3.B
Arthur Personality Characteristics
Next in 3.B, you will hear all nine INFs’ individual parts again. At this time, you will make
additional judgments about the person. You will fill in the right half of the chart with check
marks. The last item allows you to fill in your own descriptor of the person.
INF

Friendly

Intelligent

Attractive

Confident Trustworthy

Likeable

Your
Description

1
2
3
4
5
6
7
8
9
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Day 3: Activity 3.B

Arthur Personality Characteristics Teacher’s Guide

Next in 3.B, you will hear all nine INFs’ individual parts again. At this time, you will make
additional judgments about the person. You will fill in the right half of the chart with check
marks. The last item allows you to fill in your own descriptor of the person.
INF

Friendly

Intelligent

Attractive

Confident Trustworthy

Likeable

Your
Description

1
2
3
4
5
6
7
8
9

Follow up Questions:
1) What characteristics in a person’s speech make you attribute friendliness/unfriendliness
qualities?
2) What characteristics in a person’s speech make you attribute qualities of intelligence?
3) Did you imagine what each speaker looked like or what they did for a living?
4). Why do you think we are so quick to create both a personal and visual sketch of a
person from speech?
5) What are some negative consequences of this tendency?
6) What are some positive consequences of this tendency?
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Day 3 Activity 3.C
People and their Speech: Discussion questions
(Approximate Time: 10 minutes)
After completing the chart, you will hear each INF’s demographic information. Check your
perceptions against the actual data.
Discussion questions:
1) What were you able to accurately assess about speakers?

2) What features were most difficult to assess?

3) From this activity, what inferences can you draw about language use and social perceptions?
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Day 3 Activity 3.C People and their Speech: Discussion questions Teacher’s Guide
(Approximate Time: 10 minutes)
After completing the chart, you will hear each INF’s demographic information. Check your
perceptions against the actual data.
Reveal actual demographics of speakers (p. 49)
Discussion questions:
1) What were you able to accurately assess about speakers?

2) What features were most difficult to assess?

3) From this activity, what inferences can you draw about language use and social perceptions?
This question may serve as a springboard to other social actions such as profiling,
discrimination, or hate crimes. The reliance on language use to make social judgments can
also link to issues of racial, gender, or age discrimination.
Key to this discussion can be the dividing line between a person’s initial reaction to speech,
skin color, choice of gender, or appearances of age and the choice to act on that initial
reaction.
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Day 3 Activity 3.D
(Homework)

Character Sketch

Part A: Choose one of the speakers from 3A and 3B listening activity.
You must create a verbal portrait of this person. Using the demographic and personality
characteristics you presumed from hearing this person speak a portion of the Arthur story, flesh
out this person by creating a 250-300 word character sketch.
Motivate your character sketch with a purpose. That is, come up with a context for writing the
sketch. For example,
A human interest piece (newspaper or magazine)
Police report
Prosecutor’s or defense attorney’s summation in a trial
An introduction for an award ceremony
The person’s obituary
Consider the following decisions you must make and the consequence each of these decisions
has on the development of your paragraph:
Purpose
Audience
What details to use
How best to organize the details
Make sure to adequately describe the person’s physical, social, and personality/character
features.
Part B: When you finish your sketch, write a 150-200 word reflection on the characteristics in
this person’s voice that you believe caused you to visualize the person in the way that you did.
Consider in your reflection how our stereotypes and prejudices are, in part, formed or reinforced
by the ways in which people speak. How do these “judgments” hurt and/or help society?
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Day 3 Activity 3.D
(Homework)

Character Sketch Teacher’s Guide

This assignment can be altered to best fit the writing goals and requirements for the class.
Part A: Choose one of the speakers from 3A and 3B listening activity.
You must create a verbal portrait of this person. Using the demographic and personality
characteristics you surmised from hearing this person speak a portion of the Arthur story, flesh
out this “person” by creating a 250-300 word character sketch.
Motivate your character sketch with a purpose. That is, come up with a context for writing the
sketch. For example,
A human interest piece (newspaper or magazine)
Police report
Prosecutor’s or defense attorney’s summation in a trial
An introduction for an award ceremony
The person’s obituary
Consider the following decisions you must make and the consequence each of these decisions
has on the development of your paragraph:
Purpose
Audience
What details to use
How best to organize the details
Make sure to adequately describe the person’s physical, social, and personality/character
features.
Part B: When you finish your sketch, write a 150-200 word reflection on the characteristics in
this person’s voice that you believe caused you to visualize the person in the way that you did.
Consider in your reflection how our stereotypes and prejudices are, in part, formed or reinforced
by the ways in which people speak. How do these “judgements” hurt and/or help society?
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DAY 4: ETHNIC DIALECTS
Overview
While it is hard to deny the correlation between ethnicity and language features, it is
often hard to define ethnicity and how ethnicity plays a role in individuals’ linguistic features.
Ethnicity is generally agreed to be an identity that individuals agree upon, which is largely based
on common ancestry. Individuals claiming certain ethnicities also share certain cultural aspects
such as language, religion, dress, and food. African American English and Chicano English are
two important and highly studied ethnic dialects.
Student Objectives
Identify features of African American English.
Discuss heritage languages in general.
Learn about students’ own or community heritage languages.
Student Activities Outline
4.A Ethnicity and Language Use
4.B What is a Heritage Language?
4.C Creating a Mini Heritage Dictionary
Day 4 Readings
• Day 4 Reading “African American Vernacular English” by Sonja J. Lanehart
• Day 4 Reading “Older Immigrant Languages” by Felecia Lucht
• Day 4 Supplemental Reading “Ethnicity and Language” by Thomas Purnell
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Background Information
African American English
African American English (AAE) is the most well-known and well-studied nonstandard
ethnic dialect in sociolinguistics. This is a rule-governed variety of English that has structured
rules in its phonetics and morphosyntax that differs from Standard English. Again, it is
important to emphasize that AAE, like any nonstandard variety of English, is a rule-governed
and systematic variety of English; it is not substandard or ‘incorrect’ English. While this is a
supraregional dialect in which many features are shared by speakers in a variety of regions, there
are also local varieties of AAE that may have different features. Remember that not all speakers
of AAE share all features, not all AAE speakers are African American and not all African
Americans are AAE speakers. One feature of AAE discussed in the activities is habitual ‘be,’
which communicates habitual aspect. ‘He be late to school’ indicates that he is regularly late to
school, not that he is late to school right now or only once.
A brief summary of a few AAE rules follow:
1. Present tense, 3rd person –s absent
AAE: She walk to the store.
SE: She walks to the store.
2. Plural –s absent on general noun class plurals
AAE: three cat; many dog
SE: three cats; many dogs
3. Present tense copula (e.g., is/are) absent (but not absent in 1st person singular)
AAE: She happy.
SE: She is happy.
4. Use of habitual be for actions that are repeated regularly (SE often uses adverbs to convey the
meaning of habitualness).
AAE: He be going to school.
SE: He is going to school every day.
5. Use of remote time stressed been to distinguish an action in the remote past that is still
relevant. (SE often uses adverbs such as ‘a long time ago’ or ‘for a long time’ to convey the
meaning of been)
AAE: He been working there since he a kid.
SE: He has been working there since he was a kid.
Heritage Speakers in the United States
The term “heritage language” is used to identify languages other than English, the
dominant language of the United States. What is meant by dominant language is the language
used in government, education, and public communication. Any language other than English can
be considered a heritage language for speakers of that language.
Sociolinguist Joshua Fishman identifies three types of heritage languages in the United
States (2001). These categories reveal the historical and social conditions of other languages
relative to English that categorize them as heritage languages:
1. Immigrant heritage languages are any of the languages spoken by immigrants arriving in
the United States, after U.S. independence.
2. Indigenous heritage languages are the languages of the peoples native to the Americas.
Many of these languages are now extinct; however, some are spoken by a very few elders
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of those communities. Some efforts are being made to revive or maintain these languages
within communities of speakers through strong educational efforts.
3. Colonial heritage languages are the languages of the various European groups that first
colonized the United States and are still spoken in parts of the U.S. where those speakers
settled. These include such languages as Dutch, German, Finnish, French, Spanish, and
Swedish.
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Day 4: Activity 4.A
(Approximate Time: 15 minutes)

Ethnicity and Language Use

Read/listen to the following sentences below. Based on the context clues and what you know
about nonstandard dialect, can you determine the gist or overall meaning of these
sentences? Choose your answer from the list provided.
1)

INF: Now we be sewing for the lawn party so we wouldn’t be doing sewing for the
hospital.

Does the sentence mean:
a) We had sewn for the lawn party for a certain amount of time and during that time we didn’t
sew for the hospital.
b) We have been and are continuing to sew for the lawn party and during that time we will not be
sewing for the hospital.
c) We will begin to sew for the lawn party and at that time we will no longer sew for the hospital.
Explain why you selected your answer:

Now turn it into Standard English:

2)
INF: I’ve been owning my farm ever since I bought it in thirty-six.
Does the sentence mean:
a) I bought my farm in 1936 (a long time ago) and continue to own it now.
b) I once owned a farm in 1936, but I do not own it any longer.
c) I bought my farm in 1936 (last year) and continue to own it now
Explain why you selected your answer:

Now turn it into Standard English:
Listen to a few more examples of AAE features from DARE Informants.
3)
4)
5)

INF: . . .the moon may be done fulled.
INF: It (the kettle) kind of draws and bes hot under there. It sweats and it’ll just
scald them.
INF: Summer be a long time before it get out the hotness.
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Day 4: Activity 4.A
Ethnicity and Language Use Teacher’s Guide
(Approximate Time: 15 minutes)
Read/listen to the following sentences below. Based on the context clues and what you know
about nonstandard dialect, can you determine the gist or overall meaning of these
sentences? Choose your answer from the list provided.
Correct answers are emboldened and in red font.
1)

INF: Now we be sewing for the lawn party so we wouldn’t be doing sewing for the
hospital.
Does the sentence mean:
a) We had sewn for the lawn party for a certain amount of time and during that time we didn’t
sew for the hospital.
b) We have been and are continuing to sew for the lawn party and during that time we will
not be sewing for the hospital.
c) We will begin to sew for the lawn party and at that time we will no longer sew for the hospital.
Explain why you selected your answer:
This sentence shows the use of habitual be for actions that are repeated regularly. In this
sentence, they are currently and repeatedly sewing for the lawn party, but they are no
longer regularly sewing for the hospital.
Now turn it into Standard English:
Now we are currently sewing for the lawn party everyday, so we are no longer regularly
sewing for the hospital. (This is one of many options).

2)
INF: I’ve been owning my farm ever since I bought it in thirty-six.
Does the sentence mean:
a) I bought my farm in 1936 (a long time ago) and continue to own it now.
b) I once owned a farm in 1936, but I do not own it any longer.
c) I bought my farm in 1936 (last year) and continue to own it now
Explain why you selected your answer:
This sentence shows the use of remote time stressed been to distinguish an action in the
remote past that is still relevant. Since it indicates remote past rather than recent past, we
know that thirty-six was a long time ago rather than last year.
Now turn it into Standard English:
I’ve owned my farm ever since I bought it a long time ago in thirty-six. (This is one of many
options).
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Day 4 Activity 4.B
(Homework)

Tracing Your Language Heritage

1) In talking with family members, trace your linguistic tree as far back as possible (see model
below). Can you locate relatives who speak/spoke something other than your (first) language?
2) When talking with family members, compile a list of words, terms, phrases that you, your
family/a family member use(s) that you don’t hear your peers or members in your local
community using.
3) From your findings, create at least one dictionary entry based on the Anatomy of an Entry
handout (see Day 2) or, if you have many terms, create a mini dictionary to share with the class
(Activity 4.C).
Model linguistic tree:

Maternal grandmother

Paternal grandmother

Languages

Languages

Maternal grandfather

Paternal grandfather

Languages

Languages

Mother

Father

Languages

Languages

You
Languages
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Paternal Grandmother
Name:
Language(s)
Paternal Grandfather
Name:
Language(s):

Maternal Grandmother
Name:
Language(s)
Maternal Grandfather
Name:
Language(s):

Mother
Name:
Language(s):

You
Name:
Language(s):

Father
Name:
Language(s):
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Day 4 Activity 4.C
(Homework)

Creating a Mini Heritage Dictionary

From your language heritage findings, create at least one dictionary entry based on the Anatomy
of an Entry handout (see Day 2) or, if you have many terms, create a mini dictionary to share
with the class. For each entry, write in the following information.
Headword + Part of speech abbreviation
Etymology
Definition
Quotation(s) (sentence where the word is used)
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Day 4 Activity 4.B
Day 4 Activity 4.C

Tracing Your Language Heritage Teacher’s Guide /
Creating a Mini Heritage Dictionary Teacher’s Guide

To prepare for both of the Day 4 activities, you need to do some outside research if you are
unfamiliar with the cultural and/or migration heritage particular to your school district.
We suggest consulting the following works to help you gain a current perspective on the
language diversity present in your school district:
Center for Applied Linguistics
www.cal.org
A National Map of Regional Dialects of American English
www.ling.upenn.edu
Dialect Map of American English
www.robertspage.com/dialects.html
Urban Institute U.S. Immigration at the Beginning of the 21st Century
www.urban.org
US Census report
www.censusrecords.com
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DAY 5: IDENTITY
Overview
An individual’s identity is often closely tied to the language and dialect he or she speaks. In the
activities on Day 5, students are asked to consider their own language identity and whether it is
reflected (or allowed) in school in activity 5.A. In activity 5.B students are asked to write an
essay in which they discuss their own language. Finally, the unit concludes as students complete
the post-instructional survey in 5.C.
Student Objectives
Identify the ways in which language contributes to individuals’ multiple identities.
Deepen both understanding and appreciation of the varieties of language.
Examine the role of language and its “appropriateness” within different contexts.
Student Activities Outline
5.A Your Language Identity
5.B Writing in Your Own Language
5.C Post-Instructional Survey
Day 5 Readings
• Day 5 Reading “Who’s a Nerd Anyway?” by Benjamin Nugent
• Day 5 Supplemental Reading “How to Tame a Wild Tongue” by Gloria Anzuldua
Background Information
Identity
Language is a central feature of human identity. When we hear someone speak, we
immediately make guesses about gender, education level, age, profession, and place of origin.
Beyond this individual matter, a language is a powerful symbol of national and ethnic identity.
(Spolsky, 1999, p. 181). When a person speaks we make assessments regarding who the speaker
is (see Day 3). The way we speak helps position our identities within associated societies. The
linguistic choices we make often give away cues to identities such as gender, age, and where we
live or grew up and our racial or ethnic allegiances. Additionally, some linguistic choices can
suggest our education level and social class status. We often alter our linguistic choices,
consciously and unconsciously, in ways to identify with or separate from a particular group
identity. Identity is dynamic rather than static, and by thinking about identity as a process rather
than a state, one can analyze how speakers choose, legitimate, reject or enact their identity or
identities through linguistic (or other) choices. Identity can include gender, sexuality, race,
ethnicity, socioeconomic class, religion, etc.
The following exercises will help highlight the ways in which linguistic features can vary
and the social purposes these alternations play in social life. Additionally, students are asked to
evaluate the role of language use and linguistic features in more insidious functions such as
stereotyping, bias, and prejudice.
(Day 4, Day 5, Fieldwork project)
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Day 5: Activity 5.A
(Approximate Time: 15 minutes)

Your Language Identity

Discuss your language heritage within a small group or with a partner.
Compare the following:
1) How similar or different are your heritage languages?

2) What additional linguistic communities do you belong to? These linguistic communities could
be peer, neighborhood, or activity related. How does your heritage language identity compare to
other language identities you feel you have?

3) What perceptions do you believe others have of your different linguistic identities? Are they
accurate assessments? Positive? Biased? Stereotyped?

Next, share with the class at large some of the ideas that came up in your discussions.
(Approximate Time: 10 minutes)
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Last, in preparation for the final essay, take a few minutes to map out three of the
following concepts:
(Approximate Time: 10 minutes)
1) What levels of dialect contribute to your identity: lexical, syntactic, phonological, and/or
morphological.

2) Are there situations or contexts in which you censor your own language due to potential
negative outcomes?

3) If there were times you suffered prejudice or negative actions based on your use of language,
particularly language that you see as part of an essential identity, jot down the circumstance and
your feelings or thoughts as you remember them.

4) How could language prejudice or bias be addressed individually, in a community, in society at
large?

5) What ways do language identities function in society at large?
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Day 5: Activity 5.A
Your Language Identity Teacher’s Guide
(Approximate Time: 15 minutes)
Discuss your language heritage within a small group or with a partner.
Compare the following:
1) How similar or different are your heritage languages?
This should lead to a robust discussion if you have cultural and ethnic diversity within your
classroom. If the cultural and immigration patterns for your district are fairly
homogenous, you may have the students compare words of endearment, kinship terms
(e.g., what they use for grandmother, grandfather, an uncle/aunt that is blood related and
one by marriage), holidays and holiday foods.

2) What additional linguistic communities do you belong to? These linguistic communities could
be peer, neighborhood, or activity related. How does your heritage language identity compare to
other language identities you feel you have?
This, too, should spark some interesting discussion as students begin to explore the various
language communities to which they belong.

3) What perceptions do you believe others have of your different linguistic identities? Are they
accurate assessments? Positive? Biased? Stereotyped?
While this can be a socially risky exercise, we believe it is important to raise stereotypes to
the conscious level (even ones that seem innocuous such as “jock” vs. “nerd” talk) in order
for people to wrestle with the validity and appropriateness of those beliefs.

Next, share with the class at large some of the ideas that came up in your discussions.
(Approximate Time: 10 minutes)

68

Last, in preparation for the final essay, take a few minutes to map out three of the
following concepts:
(Approximate Time: 10 minutes)
1) What levels of dialect contribute to your identity: lexical, syntactic, phonological, and/or
morphological.
Key definitions for these terms are found on page 8 of this manual.

2) Are there situations or contexts in which you censor your own language due to potential
negative outcomes?

3) If there were times you suffered prejudice or negative actions based on your use of language,
particularly language that you see as part of an essential identity, jot down the circumstance and
your feelings or thoughts as you remember them.

4) How could language prejudice or bias be addressed individually, in a community, in society at
large?

5) What ways do language identities function in society at large?
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Day 5: Activity 5B
(Homework)

Writing in Your Own Language

In November 1972, the Conference on College Composition and Communication adopted a
resolution on student languages and dialects. The resolution is as follows:
We affirm the students' right to their own patterns and varieties of language -- the dialects
of their nurture or whatever dialects in which they find their own identity and style.
Language scholars long ago denied that the myth of a standard American dialect has any
validity. The claim that any one dialect is unacceptable amounts to an attempt of one
social group to exert its dominance over another. Such a claim leads to false advice for
speakers and writers, and immoral advice for humans. A nation proud of its diverse
heritage and its cultural and racial variety will preserve its heritage of dialects. We affirm
strongly that teachers must have the experiences and training that will enable them to
respect diversity and uphold the right of students to their own language.
Based on your experiences with DARE, language use, and dialects, write an essay in which you
discuss how your/an identity is manifest though language. Some examples could be identity as a
second, heritage, ethnic, or regional speaker; your identity as aficionado (e.g., a techie, a gamer,
a musician, an athlete); your identity as a writer versus a speaker of a language; your peer
identity versus your student or familial identity.
In your essay you must address three of the following five points:
1) Levels of dialect: provide examples that illustrate what levels of dialect contribute to this
identity: lexical, syntactic, phonological, and/or morphological. (You do not need to address all
four levels in your essay.)
2) What role do rules (i.e., standardization or rules of the language itself) play in your identity
language? Provide examples.
3) Discuss your ability to incorporate all or some of this language into the writing and/or
speaking that you use in various settings: school, work, home, social events, others. You may
also address what factors prevent you from using the language in these settings.
4) Discuss details in which you believe you have experienced prejudice, bias, or stereotyping
based on your use of this identity language.
5) Discuss how language prejudices could be addressed and/or changed.
6) Discuss the functions that different language identities play in a person’s life and/or society.
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5.C Post-Curricular Survey Instructions
(Approximate Time: 15 minutes)
(Adapted with permission from Reaser and Wolfram 2007)
If you decide to use the pre-/post-curriculum questionnaires with your class, please have your
students complete the post-curricular questionnaire before finishing with the conclusions below.
Please remind your students of the following information:
1. Students’ names and personal information will not be shared. They are only used to
match the answers to the pre-questionnaire with that of the post-questionnaire.
2. Students should carefully consider their answers to the questions.
3. Students should answer as honestly as possible. Again, their individual responses will not
be shared.
4. Students should only circle one answer and clearly mark their choices. If they change
their mind, clearly mark out the answer they no longer want.
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Day 5: Activity 5.C
Post-Instruction Survey
(Approximate Time: 15 minutes)
(Adapted with permission from Reaser and Wolfram 2007)
Language Attitude Survey (Post-Instructional Unit)
Part I: Information about you. Please answer all questions.
Name: ______________________________________
Number of days you were absent during the teaching of this unit (circle): 0 1 2 3 4 5+
Part II: For each of the questions below, please circle the number that corresponds with
your agreement or disagreement with the statement. Please answer all questions.
Strongly
Strongly Don't
Agree Agree Disagree Disagree Know
1. Everyone should know and be able to use
Standard English

1

2

3

4

5

2. Everyone should speak Standard English
every time they talk

1

2

3

4

5

3. Some people are too lazy to learn Standard
English

1

2

3

4

5

4. There is never a good reason to speak a
dialect

1

2

3

4

5

5. Dialects are sloppy forms of English

1

2

3

4

5

6. I speak a dialect of English

1

2

3

4

5

7. I can speak more than one dialect of English

1

2

3

4

5

8. Dialects are rule-governed and patterned

1

2

3

4

5

9. There are people who do not speak a dialect

1

2

3

4

5

10. I think people who speak dialects are not
very smart

1

2

3

4

5
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Strongly
Strongly Don't
Agree Agree Disagree Disagree Know
11. Dialects should never be used in writing

1

2

3

4

5

12. Professional authors would never use
non-Standard English

1

2

3

4

5

13. Students need to master Standard English
to be successful in life

1

2

3

4

5

14. Students should be punished for using
anything other than Standard English

1

2

3

4

5

15. There are good reasons for using
non-standard varieties of English

1

2

3

4

5

16. It is important to be able to use both
Standard and non-standard dialects of
English

1

2

3

4

5

17. Standard English is the best language variety
to use at school

1

2

3

4

5

18. Standard English is the best language variety
to use with my friends outside of school

1

2

3

4

5

19. Dialects are sometimes more useful than
Standard English

1

2

3

4

5

20. People who have a "Hispanic accent" speak
Spanish and are still learning English

1

2

3

4

5

73

Part III: Please respond to the following questions
1. What was the most surprising thing that you learned about language variation?

2. What, if anything, did you learn that changed the way you think about language?

3. Why do you think many people have such negative opinions of language variation? What can be done to
change these attitudes and opinions?

4. Do you think it is important to study language variation? Why or why not?
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Conclusions
In order to conclude this unit, it is useful for students to reflect on what they have learned
and to reassess their language attitudes. We hope students were able to accomplish the following
goals:
Goals of the Curriculum
1. To develop an awareness of and respect for language variation in one’s own dialect and
that of others.
2. To listen to and analyze authentic voices with varied language patterns.
3. To realize how language authorities are constructed.
You may also want to have students continue the fieldwork activity or discuss the identity
essays once they have been graded.
You could also ask students the following questions:
• Did your language attitudes change during this unit? How? Why?
• Will you change how you react to language or someone who speaks differently than you
do?
• Why do you think people believe that dialects are just ‘bad’ English?
• Did you learn anything about your own dialect?
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Fieldwork Research Project
Overview
This research project introduces you to linguistic and sociolinguistic fieldwork with the
goal of increasing your analytical and (oral and written) argumentation skills. You are provided
sample research protocols that you may choose to pursue or you may develop your own
materials from your own research question. You will be collecting data from your local areas.
Fieldwork data collection templates are provided to guide your data collection and organization.
Student objective
Understand the principles of linguistic and sociolinguistic research methods (e.g.,
qualitative, quantitative, mixed).
Employ appropriate research methods to conduct fieldwork to investigate a particular
language use within a community in your local area for the purpose of creating a
dictionary and culminating in a 5-7 page paper that incorporates and critically assesses
scholarly support while contributing to the body of knowledge on dialect, variation, and
change.
Present your findings to your class and/or larger audience.
Develop research skills from this project for additional research projects.
Student Activities
(Re)Creating a “regional” dictionary: An introduction to linguistic variation fieldwork
Each day’s lessons and activities should add some knowledge to facilitate this research project.
You will be conducting a research project built on the DARE model. You can choose from the
following or create a proposal to be approved by the instructor:
1) Replicate a condensed version of the regional DARE survey and interview 3-5 members of
your community in order to report on the language use and variation in this community.
2) Create a survey for a localized language population available to you. This could be a
professional community (e.g., a specific technology, industry, or class), an immigrant population,
a heritage language community (an area that has speakers of the same immigrant language but
immigration from that area has ceased for at least one generation), an avocational group that may
have a specialized language (e.g., particular sports or hobby aficionados); generational (i.e.,
survey members of 3 or more generations).)
A fieldwork data collection template is provided below as a basic guide in helping you decide
what information you will collect from your research subjects and how you will organize your
data.
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Fieldwork Data Collection Template (based on original DARE demographic sheets)
You may change the types of information gathered. For example, you may wish to ask which
gender the research subject identifies with rather than sex. You may be surveying a
neighborhood or different neighborhoods rather than different states, so your informant code
(Inf.) may be based on street residence or neighborhood identification.
Inf. Community Community Age Group Education
Code location
type
classification level

Sex
M/F

Race
Self-identified

AL1

Jasper

small
city

old

grade
school

F

Black

AL2

Jasper

small
city

old

college

M

White

AL3

Jasper

small
city

old

high school

M

White

HI1

Honolulu

large
city

old

college

F

White

HI2

Honolulu

large
city

old

college

F

White

HI3

Hauula

rural

old

grade
school

M

White
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Fieldwork Questionnaire Template (based on original DARE questions)
You may change the types of information gathered. For example, you may wish to ask about
lexical items that may not be the same across generations. For example, what do call the piece of
equipment on which you talk to others? Or what do you call the tool that allows you to change
television channels? For additional questionnaire ideas, see Digital DARE
http://www.daredictionary.com/page/100sampleentries
Time
•

A1.What do you call the time in the early morning before the sun comes into sight?

•

A2.The time when the sun first comes into sight, that’s ________.

•

A3.The time between the middle of the day and supper time:

•

A4.The time of day when the sun goes out of sight:

Weather
•

B1.If a day is very pleasant, you say it’s a ________ day.

•

B2.If the weather is very unpleasant, you say it’s a ________ day.

•

B3.If a day is very hot, you say it’s (a) ________.

Relationships among people
•

II1.Words meaning a close friend (or other ways of saying “He’s my friend.”):
“He’s my ________.”

•

II2a.When two people begin to be friendly:
“He has just recently ________ with John.”

•

II2b.When two people have become friendly you might say,
“It’s been quite a while that Mary and Jane have been ________.”

•

II3.Expressions to say that people are very friendly toward each other:
“They’re ________.”
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